T hrough participation in Level I fieldwork, students have the opportunity to gain hands-on learning experiences with clients, to contemplate and experience the role of the occupational therapist in practice, and to integrate classroom learning with practical experience. Unfortunately, many students do not report optimal learning experiences during Level I fieldwork (see Resources on p. 20) . From the student perspective, what are the factors that influence the quality of Level I learning experiences? What can fieldwork educators do to set the stage for a positive student learning experience? An informal survey of six second-year occupational therapy students at the University of North Dakota who had collectively completed a total of 30 Level I one-week placements revealed the following themes.
Orientation to the site.
Students who had received an orientation to the site, including a written summary of the mission and purpose of the therapy services provided and specific student expectations for the Level I fieldwork, felt that they were more prepared to participate appropriately in the fieldwork experience. They appreciated receiving an overview of documentation processes, the various programs and clinical protocols followed, and the rules and procedures of the facility. Having a written schedule for the day, including some structured and unstructured time frames, was helpful for student planning. An unknown or variable time schedule, and no time for lunch were not appreciated. Students were glad to receive an overall orientation to the physical features of the site, including the location of commonly used therapeutic media or the location of areas commonly used for therapy sessions. Issues with physical access was sometimes a problem, as students were told to go and observe an occupational therapy session, but they were unable to physically access the session due to locked doors.
Communication. Communi- cation is essential to a positive experience for students. To ensure a positive experience, students recommended that supervisors make time for and be explicit in welcoming student questions. Students reported that they did not feel comfortable (and thought it may be ill advised) to ask questions during the session. Providing 1 to 2 minutes for mentally processing information between therapy sessions was viewed as helpful in orienting students to client needs and therapeutic strategies employed. Students appreciated the opportunity to be actively involved in the learning process. Students assigned to shadow other disciplines found this experience valuable, but they were disappointed when they did not have the opportunity to process the experience with an occupational therapist at the site or on their school's faculty. When shadowing other health care professionals, students found it helpful to have a brief orientation to the work of the health care professional they were following. Students felt that unclear communication was often at the heart of negative learning experiences. In situations where supervision was shared between two or more individuals, students suggested that arrangements be made between the supervisors for communication throughout the week and for collaborative input into the students' final evaluation to ensure a fair and accurate grading of the their abilities.
Respect for Colleagues.
Derogatory comments about other health care professionals at the site and/or lack of communication with the
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team members made the fieldwork experience very uncomfortable and stressful for students. They suggested that they would feel more welcomed if they were introduced early in the learning experience to other team members.
Active learning and participation. Students want to be able to actively participate in learning at the site. They appreciated efforts made by site supervisors to actively involve them in the process. If directed to observe, they were glad for guidelines or broad questions directing their observations. They appreciated being asked by supervisors, early in the experience, what they would like to do and learn during their Level I experiences. Because a list of recommended learning activities was provided to fieldwork educators and students by the school in advance of student placement, students found it helpful to review the list with their supervisors to plan learning experiences and explore which experiences might be available and how they could be arranged. Rather than being "thrown in" to active learning experiences, students appreciated the opportunity to sequentially step up their involvement by starting with directed observation, then co-leading or facilitating some aspect of the session and taking more responsibility during the course of the Level I experience.
Early and ongoing feedback. Students appreciated feedback provided by their supervisor early in the experience and desired ongoing feedback throughout the experience. They indicated that early and ongoing feedback regarding their strengths or challenges helped them to correct inappropriate professional behaviors, refine practice skills, and make good use of their time throughout the learning experience.
•
he following scenarios illustrate the nature of challenges experienced by students during Level I fieldwork. See also Table 1 on page 19 for strategies that may be used by fieldwork educators to improve the student's learning experience.
Scenario 1:
The Too-Busy Level I Fieldwork Educator
Ken arrived for his week-long Level I fieldwork in an inpatient rehab setting 10 minutes early so that he could become orientated to the site before the busy day began. He had agreed to meet his supervisor in the lobby, but he was still waiting at 10 minutes past the designated time. He then went to the department and introduced himself, and he was ushered into the office of his assigned supervisor, Melonie. As directed by his educational program, he brought with him a list of desired learning experiences for his Level I fieldwork and the evaluation form used by his school. He asked Melonie whether they could spend a few minutes outlining the expectations for the week, but she responded, "We are too busy to spend valuable time right now discussing your schedule. Just come with me, observe what you can, and I will assign you learning experiences as they come up today. If you have questions as we go along, please hold them until we have time to discuss them later. I find that student questions interrupt my train of thought and slow me down as I am working on meeting client needs and also documentation requirements." And, so, off Ken went, tagging alongside Melonie. By the end of the day he had observed her provide treatment to three clients with a cerebral vascular accident and another with an orthopedic injury. At lunchtime, Melonie had given him papers to file, saying he wouldn't be able to later because of their full schedule. At about 2:30 p.m., Ken again observed treatment, this time provided by another occupational therapist at the setting. He felt somewhat uneasy because he had not been introduced to this individual, whom his supervisor had met in the hallway and asked whether Ken could tag along for a few hours. Now, at the end of the day, Ken was hoping to have a chance to meet with Melonie and possibly review the charts of the clients he had seen during the day. He started to ask her about this, but he was quickly brushed off with, "I have a ton of documentation to complete; could you go ahead and read our department manual while I finish up? I have a pressing appointment, so I have to make sure to leave work on time today." At the end of the day, Ken was unable to review charts or ask Melonie questions. Throughout the rest of the week, Ken continued to assert himself to find more hands-on opportunities to learn but continually experienced roadblocks to his requests. Although he appreciated the opportunities to observe and review facility resources, he did not feel he had an opportunity to apply his knowledge to practice, broaden his understanding of client needs, or appreciate fully the role of occupational therapy in the setting.
Strategy Applications. Given fieldwork supervisors' often inevitably busy schedules and numerous responsibilities, how might this scenario have played out differently? Could Melonie have made Ken's week more productive and educational? Imagine that Ken's schedule was compiled in advance of his placement, including a 15-minute block of time to address his questions daily. Ken might alternatively have been met by another member of the occupational therapy team at the designated time and place, if Melonie were not available. This individual could have provided Ken with an overview of the occupational therapy programs provided at the site, introductions to other team members, and a physical orientation to the site. Having a schedule prepared in advance would have helped Ken to identify opportunities of interest to him and make the most of his learning experience. By preparing a schedule in advance, Melonie might have identified additional learning experiences available throughout the facility and felt less pressured to be the sole source of student learning. Additionally, Melonie could have provided Ken with options for those time periods when she was in meetings.
Scenario 2 The Student With Challenges in Professional Presentation and Communication
Alicia was running late the first day of her Level I experience at an outpatient mental health setting, so, rather than talking with the receptionist to indicate her arrival, she followed some of the clients to the main activity area where a morning check-in meeting was in process. Her supervisor, Patty, recognized immediately that Alicia was not one of the clients, but she did not bring this to the attention of others during the meeting. Instead, she approached Alicia afterward and introduced herself, then immediately brought Alicia to the first therapeutic group. Alicia had never been in a group before, and she was very surprised by some of the behaviors. Her supervisor encouraged her to jump in where she could, so during the craft group, Alicia got some materials to make her own craft alongside the clients. While listening to her clients, Alicia could not help but agree with much of what they were saying about lack of activities in their city. She shared with them her own difficulty with depression and social isolation. Although this engendered client sympathy, her supervisor was very concerned about inappropriate boundaries in her client communications and the inappropriate focus on Alicia rather than on the clients. At the end of the morning, her supervisor was a bit reluctant to involve Alicia in her afternoon groups, which comprised individuals with higher cognitive functioning and anti-social behaviors. So, instead, she asked Alicia to review the policies and procedures handbook, and assessment protocols in hopes that she would also learn more about appropriate professional boundaries as she did so.
Alicia was disappointed and bored. She had a nervous habit of chewing her fingernails and began to do so when she was reading. Patty witnessed her chewing her nails and was dismayed to see this unprofessional behavior in sight of the clients. Later that afternoon, Patty did invite Alicia to participate in another group teaching lab on the topic of social behavior and the messages that could be given through dress. Wearing low-cut shirts was discussed in detail, which caused Alicia to shrink back in the corner, concerned that her own clothing was not appropriate. When her supervisor turned and asked her opinion, she said she could not think of anything to add, primarily because she did not want to draw attention to herself.
By the end of the day, Patty had concerns about Alicia, but she hoped that she could learn from the events
Problem Areas Identified Strategies to Support Student Learning
Supervisors fail to provide a physical orientation to the site.
Provide a tour of the facility, complete with explanation of location of common tools utilized.
Students are provided no explanation of the documentation process.
Provide a summary and example of documentation process (best if students are allowed to complete documentation with assistance).
Supervisors fail to provide introduction to programs and procedures.
Give an introduction of programs provided and a summary of common procedures.
Students show marginal therapeutic response to problem client behaviors.
Orient students to possible client behaviors they might encounter and provide some therapeutic options.
Students receive unstructured or inflexible schedules.
Provide a tentative schedule for the entire Level I experience that is responsive to students' interests.
Students do not make good use of observation time.
Make up a handout/observation log providing broad categories or questions for student consideration.
Tasks are designated during lunch time, or students are left to fend for themselves during lunch.
Let students have a break during lunch, and include them in social interactions.
Students lack access to treatment areas. Provide key or badge to obtain access or make arrangements to access locked treatment areas.
Supervisors are not open to questions; students are not able to process the meaning of what they have observed.
Allow 1 to 2 minutes for processing after a therapy session and a short time at the end of the day to provide an opportunity for questions and processing.
Students are unsure of the relationship of other disciplines to occupational therapy.
Provide an orientation or opportunities for students to shadow other disciplines; process with students their observations of similarities and differences.
Co-supervisors fail to communicate adequately.
Designate time throughout the week to discuss the students' progress and learning activities provided; each supervisor should contribute feedback using same evaluation form.
Supervisors fail to provide sufficient direct feedback.
Give feedback early and often, including feedback concerning distracting behaviors; use assessment form provided by the academic program throughout the experience to avoid surprises at the end.
The supervisor makes disrespectful comments about co-workers.
Limit evaluative comments pertaining to other co-workers.
Students do not know who is on the team. Provide introductions to the team when the students first arrive.
Students are uninvolved. View a list of suggested fieldwork activities and ask the students what they would like to do. There is no grading of responsibility for students; either the students only observe, or they are thrown into situations beyond their ability level.
Gradually increase the challenge for the students by increasing involvement within their abilities.
Students dress inappropriately.
Email the dress code to the students prior to the experience. 
CONCLUSION
Level I fieldwork provides students the opportunity to not only apply what they learn in the academic context to a practice setting, but also to refine their professional presentation and communication skills. Level I fieldworks are also an opportunity for fieldwork educators to learn about contemporary practice and new findings in evidence-based literature. To get the most out of this experience, one must prepare in advance of the placement to situate both the student and the fieldwork educator for a positive learning experience. n
